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1. Aims

Our SEN policy and information report aims to: 
· Set out how our school will support and make provision for pupils with special educational needs (SEN) 
· Explain the roles and responsibilities of everyone involved in providing for pupils with SEN 
At Linton Mead Primary School, we believe that pupils learn in many different ways, both individually and collaboratively and we endeavour to meet those individual styles.  The early identification of individual needs, through on-going monitoring and assessment, enables us to meet the needs of all learners.  We believe that within a safe, healthy and stimulating environment, children will be able to achieve their full potential, enabling them to become confident learners who are able to make a positive contribution to society. 
In accordance with the SEND Code of Practice 0-25 (2015) we aim to meet the needs of all of our pupils, to help them to realise their full potential.  Provision for pupils with special educational needs and/or disabilities is a focus for the school as a whole.

2. Legislation and Guidance
This policy and information report is based on the statutory Special Educational Needs and Disability (SEND) Code of Practice and the following legislation:
· Part 3 of the Children and Families Act 2014, which sets out schools’ responsibilities for pupils with SEN and disabilities
· The Special Educational Needs and Disability Regulations 2014, which set out schools’ responsibilities for education, health and care (EHC) plans, SEN co-ordinators (SENCOs) and the SEN information report 

3. Definitions
Pupils have special education needs if they have a difficulty which calls for special education provision to be made for them e.g. which is additional to or different from differentiated curriculum plans. Linton Mead Primary School regard pupils as having SEND if they:
· Have a significantly greater difficulty in learning than the majority of pupils of the same age
· Have a disability which prevents or hinders them from making use of the education facilities generally provided.





The SEND Code of Practice 2015 describes four broad categories of need:
· Communication and interaction
· Cognition and learning
· Social, emotional and mental health difficulties
· Sensory and/ or physical difficulties.

When considering whether a pupil may have a special educational need, the school must first address any other factors which may be impacting on progress and attainment but do not alone constitute SEN. These include but are not limited to:
· Disability  (the Code of Practice outlines that schools have a duty to make ‘reasonable adjustments’ for pupils with a disability to enable them to access their learning under current Disability and Equality legislation. A disability alone does not constitute SEN)
· Attendance and punctuality
· Health and Welfare
· English as an additional language (EAL)
· Being in receipt of Pupil Premium
· Being a Looked After Child

The school recognises that pupils who fall into one or more of these categories may also have special educational needs. We endeavour to take measures to remove such barriers to learning before considering that a pupil has special educational needs.
4. Roles and Responsibilities 

Head Teacher:  	 		Sarah Critchell
SENCO:                                        	Amy Imber 
Qualification for SENCO: 		Started September 2025 – due to be completed Spring 2027. 
Phone:				020 83101902  
Email:				senco@lintonmead.greenwich.sch.uk
The SENCO:
· Work with the head teacher and SEN governor to determine the strategic development of the SEN policy and provision in the school 
· Have day-to-day responsibility for the operation of this SEN policy and the co-ordination of specific provision made to support individual pupils with SEN, including those who have EHC plans 
· Provide professional guidance to colleagues and work with staff, parents, and other agencies to ensure that pupils with SEN receive appropriate support and high-quality teaching 
· Advise on the graduated approach to providing SEN support 
· Advise on the deployment of the school’s delegated budget and other resources to meet pupils’ needs effectively 
· Be the point of contact for external agencies, especially the local authority (LA) and its support services 
· Liaise with potential next providers of education to ensure that the school meets its responsibilities under the Equality Act 2010 with regard to reasonable adjustments and access arrangements 
· Ensure the school keeps the records of all pupils with SEN up to date 




Class teachers:

Each class teacher is responsible for: 
· The progress and development of every pupil in their class 
· Working closely with any teaching assistants or specialist staff to plan and assess the impact of support and interventions, and how they can be linked to classroom teaching 
· Working with the SENCO to review each pupil’s progress and development, and decide on any changes to provision 
· Ensuring they follow this SEN policy 

The SEN Governor:

· Help to raise awareness of SEN issues at governing body meetings 
· Monitor the quality and effectiveness of SEN and disability provision within the school and update the governing body on this 
· Work with the head teacher and SENCO to determine the strategic development of the SEN policy and provision in the school 

The Head Teacher

· Work with the SENCO and SEN governor to determine the strategic development of the SEN policy and provision within the school 
· Have overall responsibility for the provision and progress of learners with SEN and/or a disability  

5. SEN Information Report

5.1 The kinds of SEN that are provided for
Our school provides additional and/or different provision for a range of needs, such as: 
· Communication and interaction, for example, autistic spectrum disorder, Asperger’s Syndrome, speech and language difficulties. 
· Cognition and learning, for example, dyslexia, dyspraxia,
· Social, emotional and mental health difficulties, for example, attention deficit hyperactivity disorder (ADHD),  
· Sensory and/or physical needs, for example, visual impairments, hearing impairments, processing difficulties, epilepsy  
· Moderate/severe/profound and multiple learning difficulties

5.2 Identifying pupils with SEN and assessing their needs

Class teachers will make regular assessments of progress for all pupils and identify those whose progress:

· Is significantly slower than that of their peers starting from the same baseline
· Fails to match or better the child’s previous rate of progress
· Fails to close the attainment gap between the child and their peers
· Widens the attainment gap 

Teachers will raise concerns at termly progress check meetings or directly with the SENCO. 
This may include progress in areas other than attainment, for example, social needs. 
Below expected progress and low attainment will not automatically mean a pupil is recorded as having SEN.  



5.3 Consulting and involving pupils and their families
Parents and pupils are encouraged to raise any concerns with regards to learning or emotional difficulties with the class teacher, SENCO and/or family support worker by appointment at the school office.  
Pupils (where appropriate) and parents will be involved in early discussions when identifying whether they need special educational provision.   This will ensure that everyone understands the child’s areas of strength and difficulty.  
Families are encouraged to explore the Royal Borough of Greenwich Local Offer, to understand the range of support and agencies available to their child. 
https://www.greenwichcommunitydirectory.org.uk/kb5/greenwich/directory/localoffer.page?localofferchannel=0
5.4 Assessing and reviewing pupils' progress towards outcomes

We will follow the graduated approach and the four-part cycle of assess, plan, do, review.
The class teacher will work with the SENCO to carry out a clear analysis of the pupil’s needs, forming a personal learning plan (PLP). This will draw on:

· The teacher’s assessment and experience of the pupil 
· Their previous progress and attainment or behaviour 
· Other teachers’ assessments, where relevant 
· The individual’s development in comparison to their peers and national data
· The views and experience of parents
· The pupil’s own views
· Advice from external support services, if relevant 

The PLP will be reviewed by their teacher once a term. All teachers and support staff who work with the pupil will be made aware of their needs, the outcomes sought, the support provided, and any teaching strategies or approaches that are required. We will regularly review the effectiveness of the support and interventions, and their impact on the pupil’s progress. 

5.5 Supporting pupils moving between phases and preparing for adulthood

Pupils are prepared for changes in teachers, classes and key phases by making visits to their next learning space during the weeks preceding the change. Specific support strategies are used with pupils with more profound needs, anxiety or attachment issues. These resources may be sent home so that the child’s family can support them at the point of transition.
Transition to secondary school for all pupils begins in the summer term of Year 6. For pupils with SEN, the transition process may involve travel planning and safety sessions, and making visits to the secondary school accompanied by a member of school staff. The SENCO and Year 6 teacher have contact with the SENCO and inclusion teams in the secondary schools and have opportunities to discuss pupils’ individual strengths and vulnerabilities. In some cases, parents are invited to a transition meeting with the secondary and primary school staff. In addition to sharing key information with the new school/setting, we will identify and recommend pupils for transition programmes as appropriate.  These may include programs led by the Speech and Language service, the individual school and/or the local authority.  We will also work with external agencies to deliver transition workshops, aimed at supporting pupil wellbeing and mental health.  
5.6 Adaptations to the curriculum and learning environment 

We make the following adaptations to ensure all pupils’ needs are met:

· Differentiating our curriculum to ensure all pupils are able to access it, for example, small group learning.  
· Adapting our resources and staffing 
· Using recommended aids, such as laptops, coloured overlays, visual timetables, larger font, etc. 
· Differentiating our teaching, for example, giving longer processing times, pre-teaching of key vocabulary, reading instructions aloud, etc. 

The school Accessibility plan (2021) identifies the ways in which we will aim to meet the needs of any pupils, identified as having a disability.  Where a pupil is identified as needing adaptations to ensure they are able to successfully access their learning and environment, these will be addressed in the moment and monitored to ensure they continue to be appropriate and effective.  

5.7 Our approach to teaching pupils with SEN
 
Quality First Teaching
Teachers are responsible for the progress and attainment of all pupils in their class. They continually monitor their pupils and carry out ongoing assessments. Based on marking, assessments and observations a teacher may consider that a pupil needs additional support.  Learning is carefully and thoughtfully planned to enable each pupil to engage, enjoy and progress at a level appropriate to them. 

Internal School Support

Pupils whose attainment and progress continues to cause concern are noted on class progress check forms and discussed with senior leaders at termly Progress Meetings. Other factors which could be impacting on a pupil’s learning are discussed and parents may be invited to participate in order to ensure a holistic picture of the pupil is developed.  Additional support will be considered and appropriate interventions be put in place. This support will be planned for and is overseen by the class teacher with the SENCO’s guidance. The additional support may be provided by a teaching assistant, family support worker or a teacher, within whole class learning, small group or 1:1. 
Support from Outside Agencies
The SENCO makes arrangements to draw on more specialised assessments from outside agencies for pupils with a higher level of need, whose attainment continues to cause concern after a reasonable period of monitoring and in class support. 
Resources and Training
Funding for special needs is allocated by RBG and will vary from year to year. A fixed amount is allocated to support pupils with EHC Plans, how the resources are distributed is dependent upon the needs of pupils and will be adapted to meet the pupil’s needs as they progress.

The level of additional support and timetabling of this is decided by the Head Teacher, Inclusion Lead and SENCO. These decisions are informed by the termly Progress Meetings and information provided by class teachers throughout the year.  Teachers retain responsibility for the pupil on a daily basis and work closely with TAs and specialist staff involved to plan and assess the impact of support and interventions. Referrals to any outside agencies, e.g. The Educational Psychology Service, ASD Outreach and Speech and Language therapy are always made in consultation with parents.  
Teachers and teaching assistants access staff training according to the current needs of their pupils, and of the school as a whole. Training is strategically planned and aims to enable the staff to identify barriers to learning early and better understand strategies to support more vulnerable pupils. 
All teachers and support staff who work with the pupil will be made aware of their needs, the outcomes sought, the support provided, and any teaching strategies or approaches that are required. We will regularly review the effectiveness of the support and interventions, and their impact on the pupil’s progress. 
5.8 Additional support for learning 



We have a specialist teacher and five teaching assistants who are trained to deliver interventions such as Attention Autism, Circle of friends, Active Listening and ELSA. 
Teaching assistants will support children on a 1:1 basis when they require support to redirect their focus, ensure their understanding, support self-regulation and ensure their safety.  Teaching assistants will also support based on the class teachers planning.  
Teaching assistants will support pupils in small groups when differentiated learning opportunities have been identified to ensure children’s access to learning and progress. Small groups will also take place based on advice and recommendations from external agencies.   
We work with the following agencies to provide support for pupils with SEN:
· Speech and Language Therapy
· Educational Psychology
· Autism Outreach
· Mental Health in Schools Team
· STEPS
· Sensory service
· CAMHS
· Occupational Therapy
· Physiotherapy
· Waterside
5.9 Expertise and training of staff 
Our current SENCo, has previously worked as a class teacher in an SEN secondary school for children with severe, complex and physical learning difficulties. She has worked in our high needs provision, The Shore, for 6 years. In this role she liaises with many outside agencies and delivers bespoke education to meet the needs of all children. This member of staff is due to complete the NPQSENCo qualification in Spring 2027.
We have a dedicated team of 18 teaching assistants who access training tailored to the specific needs of our pupils. In addition, we have a Level 4 teaching assistant who leads targeted interventions within our specialist provision. Working under the guidance of the SENCo, speech and language therapists, and other external agencies, this staff member delivers a wide range of evidence‑based interventions to support pupils’ communication and learning. 

Our class teachers have collectively received training focusing on a range of different areas of
SEND, for example, Supporting Children with ASD. The leadership team also lead whole school training on specific areas of SEND and development.  

We have developed two specialist teaching assistants to support our children’s wellbeing through the ELSA program. 
Our teaching assistants have been trained in a range of strategies to support children across the school through 1:1, small group, class based and whole school approaches.  This includes interventions to support English and Maths progress, as well as communication and focus.   



5.10 Securing equipment and facilities 
Equipment and facilities are reviewed on an ongoing basis, taking in to account the needs of individual children and identified areas of focus.  We work with external agencies to ensure individuals are accessing key equipment, enabling them to develop their independence, access to learning and personal development. 
5.11 Evaluating the effectiveness of SEN provision 
We evaluate the effectiveness of provision for pupils with SEN by:
· Reviewing pupils’ individual progress towards their goals each term 
· Reviewing the impact of interventions each term, in partnership with external agencies where appropriate
· Pupil voice
· Monitoring by the SENCO 
· Progress and attainment meetings
· Holding annual reviews for pupils with EHC plans
5.12 Enabling pupils with SEND to engage in activities available to those in the school who do not have SEND
We strive to ensure that all of our extra-curricular activities and school visits are available to all our pupils, including our before-and after-school clubs. This is dependent on staffing to ensure pupils well-being and safety.
All pupils are encouraged to go on educational visits and residential trips, with the assurance that reasonable adjustments will be made to support their participation.  Children are given time to prepare for trips through appropriate strategies e.g. visuals, social stories.  
All pupils are encouraged to participate in all areas of school life, including sports day, immersive experiences and performances.  No child is ever excluded from taking part in these activities because of their SEN or disability. 
The school is accessible to all adults and pupils including those with disabilities. The main school is on two levels, there is a lift available for wheelchair access to the first floor.  There is a ramp at the main entrance, and ramp access to all classrooms. There is a designated parking bay outside the school for stakeholders with disabilities. There is a toilet adapted for disabled persons in the main school building. In the nursery, there is an adult and a pupil toilet adapted for people with disabilities. 

We provide access to Sensory Provision and daily Sensory Circuit for children with Autism or children who would benefit from a sensory diet.  Specific needs for pupils with disabilities are accommodated wherever possible. 

The school works with the LA in accommodating pupils’ specific needs and reasonable adjustments that may need to be made.
Please refer to the school’s Accessibility Plan which can be found on the school website.  
5.13 Support for improving emotional and social development
The wellbeing of all our children is paramount and is a key part of daily life in our school.  Children are encouraged to speak openly about their emotions and support each other.  All children are encouraged to be part of the school council.  In addition to this, we offer in school support through our Family Liaison Officer (Circle of friends and 1:1 discussions) and our two ELSA leads.  
We have a zero tolerance approach to bullying.  



5.14 Working with other agencies 
We work closely with a range of services to ensure our children are well supported in all aspects of their lives.  
We will work in partnership based on the needs of the child, this includes health and social care, and services within the local authority.  We will work alongside these agencies to ensure the child’s needs are being met; this may include training for school staff, partnerships or provision of facilities to accommodate therapies.  
5.15 Complaints about SEN provision
Complaints about SEN provision in our school should be made to the SENCO in the first instance; any complaints will be managed sensitively and confidentially. 
Any parent who may still have concerns, should follow the school complaint procedure available on the school website.  
5.16 The Local Offer
If a pupil is receiving support provided at School level and continues not to make adequate progress (at least in line with national data for pupils of a similar age) the SENCO will invite parents to come into school to discuss their child’s needs further and a referral to an outside agency within the Royal Borough of Greenwich may be made. Referrals are never made without parental consent. More information about the Royal Borough of Greenwich (RBG) Local Offer can be found on the RBG website: 
https://www.greenwichcommunitydirectory.org.uk/kb5/greenwich/directory/localoffer.page?localofferchannel=0


6 Monitoring arrangements 

This policy will be renewed annually in partnership between the SENCO, Head teacher, Deputy Head teacher and Governors.  When renewing the policy, the school will ensure that it continues to meet the needs of the pupils and remains compliant with local and national guidelines.  
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